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Today’s Roadmap

‘ Brief Recap
‘ A Reflection or Self-Reflection & Audit Tool

‘ Structured Conversation



m Recap: Three Big Ideas From Yesterday



Interactive Dynamic Literacy Model

*  Shared Component Skills;
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e.g., Inference, Perspective taking, Reasoning, Monitoring,

; Or’rhogrqphy - Goal Setting, Self-Assessment, Self-Reinforcement
Foundational Language Skills
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= Largely shared skills and

Big Idea 1 knowledge for both reading and
writing.

Reading and = This is why a strong reading

writing share .o

A e | ST program and a strong writing

not coincidence program reinforce each other

rather than compete for time.




Big Idea 2 Why this matters
* Writing is a powerful
communication skill and means for

Reading & Writing thinking

Are Related, but * Many students have similar

Not Identical .
performance profile, but some

show divergent profiles




Big ldea 3

Ohio's own
infrastructure
already names
writing as a
required strand

= ORC 3333.048’s Science of Reading definition
includes writing explicitly.

= The Center for Structured Literacy’s IHE audit scores
it as one of nine domains.

= The P20 model syllabi and the All Ohio pathway

already build in writing content and resources
(including The Writing Revolution 2.0).

= Today’s open question: how well-
built is that strand in each of our
own programs?



If you asked one of your student teachers, mid-
practicum, to explain why a struggling reader might
also be a struggling writer—not just describe the
symptom, but explain the shared mechanism—could

they?




Open Discussion & Bridge from Yesterday

Which lever—assessment,

1.

....n”".ﬂ. ﬂ.mw_ ; __ .m. _.”
_“m..._”... ,_Aﬁw ___" .

® ..__ ___.“..._

coursework, or program-level—
feels most actionable in your

program right now?
today’s discussion

acting on it¢
3. Other questions and comments for

2. What is the biggest barrier to
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FROM YOUR PADLET RESPONSES

Four themes came through.

* Program architecture—embedded vs. a separate writing course
* Assessment infrastructure—reading and writing within MTSS
* Curricular alignment—fitting different programs, using model syllabi

* Time—where in the sequence this can live without cutting something else



. A Reflection or Self-Audit Tool for Your
Own Coursework or Program



Reflection

Reading,
writing, or Gap or next step?
both?

Component (from IDL / DIEW / Where does this show up

Writing Revolution) in our coursework today?

Code-related emergent literacy
skills (Phonological, orthographic,
& morphological awareness)

Word reading & spelling
Handwriting & Keyboarding

Vocabulary & grammar
knowledge (including sentence
construction)

Higher order cognitions (e.g.,
inference, perspective taking,
monitoring of meaning-making)

Oral discourse (listening
comprehension & oral
composition)



Reflection

Reading,
writing, or Gap or next step?
both?

Component (from IDL / DIEW / Where does this show up

Writing Revolution) in our coursework today?

Content /topic, world and cultural
knowledge

Discourse knowledge & text
structure knowledge

Self-regulation & strategy
instruction

Social-Emotional aspects
Text reading fluency
Text writing fluency

Reading comprehension

Written composition (writing
process, feedback)

Assessment in reading and writing



e Structured Conversation — Two Rounds



O

ROUND 1 - 10 MINUTES - INDIVIDUALLY OR IN PAIRS

Fill in the self-audit grid for one course you
currently teach.

* Where do you already have strength?
* Where’s the thinnest coverage?

* Mark each gap: a course-level fix, or a program-level
decision?



O

ROUND 2 - 10 MINUTES - TABLE GROUPS

Pick one program-level question for
your table to explore.

* Architecture: what would it take to embed writing fully into our literacy core,
instead of a separate course?

* Assessment: writing assessments alongside our reading assessments in MTSS
* Curriculum: where writing programs (e.g., TWR & SRSD) sit in our sequence?

* Time: where else in our program’s sequence could this integration already
live?
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