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Program Goals

• Affordability
• Access
• Quality
• Purpose
• Innovation



What is a Teacher Apprenticeship 
Program (TAP)?

Requirements for completing TAP and becoming a licensed teacher:
Complete college course work that

includes the required courses for an 
Intervention Specialist license.

Complete a 4500 hour On-the Job 
paid apprenticeship experience with 

the support of a teacher mentor

Pass all components of the 
Ohio Assessments for Educators

A pathway to becoming a licensed teacher in Ohio.



Who 
can become 
a Teacher 
Apprentice?

• There are several candidate "pools".
o Individuals with a high school diploma or GED 

and no college credit.
 This includes graduating high school 

students who want to pursue a teaching 
license.

o Individuals with some college credit
 Could be working in schools as a classroom 

aide, substitute, or other school 
building position
 Could be someone working outside of 

K12 education who is interested in a career 
change

o Individuals with a college degree but need 
required courses for teacher licensure 



Financial Assistance Opportunities

• School district negotiated agreements
• ESC grant funds
• Apply for Federal Teach Grant ($4,000 annually via FAFSA process with a 

participating university; all ESC education partners participate)
• Requires agreement to work in an approved school
• ESC qualifies

• Pell Grant (qualification through the FAFSA process)
• Preferred Pathways from CSCC 
• Student loans



Roles and
Responsibilities

• ESC of Central Ohio
• Sponsor-program operations and standards

• Signatory Employer
• Hires apprentice and agrees to hire as an 

Intervention Specialist when the program is 
complete

• Education Partner
• Provides course work and supports OJT
• Otterbein Grant Opportunity

• Summer PD
• Summer Employment

• Apprentice
• Completes program and agrees to be employed 

with signatory employer



Education Partner Pathway

• Hybrid Model
• Classes occur outside of the school day
• Flexible course plans (e.g., begin any semester, speed up or slow 

down program as needed)
• Courses connected to on-the-job training 
• Focus on decrease/removal of common barriers



Program 
Requirements:
On-the-
Job Experience 
(OJT)

Participate in a paid apprenticeship OJT experience in a school.

Demonstrate proficiency in specific competencies that align with 
Ohio's Standards for the Teaching Profession.

The OJT experience is guided by a teacher mentor.

Credit for related previous work experience can be granted and reduce the 
required number of OJT hours from 4500 to as low as 2000.



Innovating 
Teaching, Learning, 

and Teacher 
Preparation

The Design Incubator

Strengthen 
Collaboration

• Apprentice 
Collaboration and IS 
Community

• Partnership
• Skill development/ 

practice
• Co-design new K-12 

learning

Workforce Readiness

• Learning "beyond the 
classroom"

• Authentic learning
• Durable skills
• Ohio Means Jobs 

Readiness Seal 
Criteria

Learning Design Model

• Design Incubator

• Professional design 
experience (2 days)

• Partnerships with 
local 
business/industry

• Teachers as learning 
designers – new 
curriculum!



Preliminary insights from 
TAP Pre-Survey & Fall 
Interviews
Teacher apprentices, District partners, EPP partners



Research Process & Participants

Survey Interviews

Purpose: Lean about teacher apprentices’ 
background, beliefs about instruction, self-efficacy, 
and experiences in the program

Purpose: Learn about partner and apprentice 
experiences and perceptions of TAP, uncover 
facilitators and barriers to program implementation, 
and use recommendations and feedback for 
continuous improvement

Participants: 10 apprentices responded to the survey 
(77% response rate)

Participants: 12 total interviews (6 apprentices, 5 
district partners, 1 EPP partner)



Apprentice Background (survey)
• Average years of classroom experience: 5.5 years (minimum 2, maximum 10)

• 1-3 years: 2 apprentices
• 4-6 years: 4 apprentices
• 7-9 years: 2 apprentices
• 10+ years: 2 apprentices

• Most apprentices (8) have prior experience teaching elementary grade levels, 
fewer (2) apprentices have experience teaching middle or high school grade 
levels

• Demographic information
• 8 female, 2 male
• 8 identify as White, 2 identify as Black or African American



Overarching Insights
• Teacher apprentices, district partners, and EPPs value the TAP structure – accessibility of licensure 

pathway, continued teaching position, funding, and job-embedded supports – and believe it 
supports teacher growth.

• Apprentices rate themselves highly in self-efficacy and student rapport; district and EPP partners 
note apprentices’ advantage due to existing school and student relationships.

• Interviewees consistently praised the job-embedded support; and district and EPP partners see 
strong alignments between apprentice competencies and expectations.

• Funding was initially a barrier, but these challenges have been resolved

• Apprentices and partners appreciate the regular, transparent communication, though district 
partners want more updates on apprentice progress.

• Partners recognize tensions between accessibility and program components and are collaborating 
to address barriers while maintaining quality.



Questions? 



The Registered Teacher Apprenticeship 
(RTAP) Model

Removing Barriers, Innovating Teacher Preparation, and 
Solving the Shortage of Intervention Specialists in Ohio



What is a Teacher Apprenticeship 
Program (TAP)?

Requirements for completing TAP and becoming a licensed teacher:
Complete college course work that

includes the required courses for an 
Intervention Specialist license.

Complete a 4500 hour On-the Job 
paid apprenticeship experience with 

the support of a teacher mentor

Pass all components of the 
Ohio Assessments for Educators

A pathway to becoming a licensed teacher in Ohio.



Who 
can become 
a Teacher 
Apprentice?

• There are several candidate "pools".
o Individuals with a high school diploma or GED 

and no college credit.
 This includes graduating high school 

students who want to pursue a teaching 
license.

o Individuals with some college credit
 Could be working in schools as a classroom 

aide, substitute, or other school 
building position
 Could be someone working outside of 

K12 education who is interested in a career 
change

o Individuals with a college degree but need 
required courses for teacher licensure 



Financial Assistance Opportunities

• School district negotiated agreements
• ESC grant funds
• Apply for Federal Teach Grant ($4,000 annually via FAFSA process with a 

participating university; all ESC education partners participate)
• Requires agreement to work in an approved school
• ESC qualifies

• Pell Grant (qualification through the FAFSA process)
• Preferred Pathways from CSCC 
• Student loans



Roles and
Responsibilities

• ESC of Central Ohio
• Sponsor-program operations and standards

• Signatory Employer
• Hires apprentice and agrees to hire as an 

Intervention Specialist when the program is 
complete

• Education Partner
• Provides course work and supports OJT
• Otterbein Grant Opportunity

• Summer PD
• Summer Employment

• Apprentice
• Completes program and agrees to be 

employed with signatory employer



Insights from Teacher Apprentices



Apprentices generally report high levels of 
self-efficacy

I am good at helping all students in my classes make 
significant improvements.

I know the steps necessary to teach students in my 
content area effectively.

I understand SPED concepts well enough to be effective 
in teaching it along with content area material.

I know how to teach students in my content area.

I am certain that I know how to enhance students’ 
ability to learn in my content area.

DisagreeStrongly Disagree Agree Strongly Agree



Most apprentices ‘developing’ across 
competencies; more ‘proficient’ than ‘emerging’

All competencies General education 
competencies

SPED 
competencies

Emerging 46 (17%) 36 (19%) 10 (12%)
Developing 129 (48%) 90 (47%) 39 (49%)
Proficient 95 (35%) 64 (34%) 31 (39%)



Apprentices need support with assessments, 
self-assessment, and IEPs; strengths in student 
behavior and relationships
Areas where apprentices need more support (i.e., 
mostly ‘emerging’ and ‘developing’)

Areas where apprentices indicated strengths (i.e., 
mostly ‘proficient’)

• Designing, selecting and planning formative and 
summative assessments (general)

• Analysis of teaching and reflective practice 
(general)

• Creating and implementing Individualized 
Education Programs (IEPs), a core responsibility 
that involves developing personalized learning 
plans for students with special needs (SPED-
specific)

• Establishing routines and procedures for student 
behavior (general)

• Maintaining a safe and respectful learning 
environment (general)

• Building relationships with students (general)
• Seeking and applying feedback (general)
• Recognizing characteristics of gifted students, 

students with disabilities, and at-risk students in 
order to assist in appropriate identification, 
instruction, and intervention (SPED-specific)



Teacher apprentices value TAP structure, 
support networks, and communication
• Strengths of TAP

• Structure (completing the program and coursework while working full-time)
• Support network (ESC staff, University advisors, school leaders, etc.)
• Constant and transparent communication
• Direct support and technical assistance in the classroom (weekly)
• Most teacher apprentices feel supported by their school and district, but the 

extent of the support varies

“I think the structure works really well, especially if you’re in a school already 
working – you know the routine, you know the students, you have the support 

of admin – you have mentors [in TAP] supporting you…the classes are 
aligned…It’s definitely made me better as a teacher.”



Funding issues are resolved, but teacher 
apprentices found this to be challenging at first
• Barriers or challenges

• Funding (at first) was a barrier described by all but one of the interviewed 
teacher apprentices

“I was worried for a minute in the middle of the summer. Like 
‘oh is this going to work?’… I knew I was already accepted but 
there was a point where I was looking at other [possibilities] 
outside of the teacher apprenticeship program because I was 

unsure of the money.”
“[TAP administrator] has been great … making 
sure that the funds came so that none of the 
apprentices would feel stressed or pressure.”



Teacher apprentices recommend collaboration, 
funding support, and acknowledge the workload
• Recommendations

• More opportunities for collaboration and community building among 
apprentices

• Proactively walk through funding and financial processes
• Overall, apprentices highly recommended the program, but also 

acknowledged the workload

“I think you have to stay on top of things. I think you have to be 
accountable and you have to manage your time and ask questions. 

… I think there is a responsibility on the person who’s taking the 
classes. You know, the classes are a lot, they are tough.”

“I know one of [the other apprentices]. 
We’re in some of the same classes, so 
like we see our discussion posts, but 
we don’t really collaborate much.”



Insights from District Partners



District partners say TAP addresses a major 
special education need, offers strong classroom 
support, and consists of clear communications
• Strengths of TAP

• Filling a huge need in special education classrooms
• Direct coaching and classroom support
• Constant and transparent communication

“Apprentices love that they are 
getting on-site support. That’s 

been very valuable to them and 
they feel like that extra layer of 

support has made a big 
difference.”

“I think what’s been different about 
this program specifically is that they 

introduced [on-site support staff], who 
is doing day-to-day facilitation.”

“We are in such desperate need for teachers, so if we 
continue to do [TAP], and I can get one person who’s 

dedicate, it will still be worth it to me…our goal is to try to 
recruit and keep our teachers, retain our teachers.”



Districts raised concerns about understanding 
apprentice progress and exposure to classrooms
• Barriers or challenges

• Districts feel like partners through recruitment, 
but do not hear about apprentice progress

• Administrative burden (at first)
• Lack of exposure for apprentices to different 

special education classrooms

“I also said [to apprentices], ‘do you 
think you’ll have access to see other 

classrooms?’ because the one 
classroom is moderate to 

intensive…and the other is more 
traditional…and I would love for them 

to see the continuum of services.”

“I think a lot of [the administrative 
burden] was frontloaded, just 

agreeing on what it actually looks 
like. The administrative burden after 

that has been very minimal.”

“I would really love to know what [job-
embedded TAP support staff] are seeing. Like 
part of me feels like ‘no news is good news’… 

but I also wouldn’t know.”



District partners recommend quarterly 
updates and program expansion
• Recommendations

• District partners would like more information through quarterly updates
• prerequisites for being accepted into the program (e.g., is a bachelor’s degree necessary)
• Reasons a selected teacher apprentices may drop out
• Program components (e.g., competencies and curricula)
• Apprentice progress

• Expanding the program to other content and licensure areas (e.g., related 
services)

“I think that’s one way that the program can be strengthened. We 
were kind of left out. …It would be great for us to have a quarterly 

check in – this is the class they are taking, and overview of the 
competencies, what they are working towards.”

“The world of special education is in need 
for all related staff…like OT, PT, school 
psych, adaptive physical education, all 

related service teachers.”



Insights from EPP Partners



EPP partners believe TAP is a “win-win-win” 
for districts, apprentices, and EPPs
• Strengths of TAP

• Filling school/district vacancies and the need for 
intervention specialists

• Program structure - expanding accessibility for adult 
learners interested in becoming licensed educators

• Increasing enrollment in EPP programs
• Job-embedded support for apprentices - high alignment 

between EPP expectations and TAP competencies
• Apprentices are more easily able to integrate into school 

settings and build rapport with students and staff 
compared to traditional student teachers

• Support networks for apprentices

“We call it a win-win-win, 
right? Everybody wins is the 

hope. The hope would be 
that school districts would 
have their positions filled, 

that people currently 
working in schools could find 
an accessible way to become 
a teacher, and we could also 

boost our enrollment.”



EPP partners acknowledge tensions between 
accessibility and other program components
• Barriers or challenges

• Tension between increasing accessibility 
and maintaining program quality

• Tension between increasing accessibility 
and the administrative burden at the 
University

• EPP programs may vary in their 
approaches for supporting apprentices 
and addressing barriers

• Classroom teachers and staff viewing 
apprentices as lead teachers rather than 
aids

“Maybe that’s one downfall of the apprenticeship 
program, that you’re going to be in your same 

classroom the whole time. There’s a wide variety of 
students with special needs, and your license is K-

12, so you might not get to see the variety of 
students or placements that your licensure covers.”

“We try to make sure that [apprentices] see 
themselves as the teacher of the classroom and not 
the aide, and that their cooperating teachers sees 

them in that moment as the teacher of the 
class…that can be challenging when you’re always 

the aide in the classroom.”



EPPs recommend a dedicated advisor, modifying 
program components, and addressing barriers
• Recommendations

• Assigning a dedicated advisor for 
apprentices as a consistent point of contact 
at the University

• Addressing tensions by modifying content to 
address possible program gaps 

• Eliminating or reducing barriers raised by 
apprentices (e.g., bookstore hours of 
operation for purchasing materials, testing 
accommodations center only open until 4 
pm, class registration opening at 7 am, etc.)

“A lot of times I’ll say, ‘tell me about a type 
of learner that you don’t know that you 

want to learn more about, and I’ll give you 
a case study on that. … The reality is, when 

they get a job, they’re going to have to 
teach in a different classroom.”

“Trying to navigate university time 
structures…is really not a huge barriers. So 
we just eliminated [those barriers] and said 
[apprentices] have enough on their plates, 

this isn’t something they should have to 
worry about.”



NOT FOR POSTER: Apprentices self-rated as 
emerging, developing, or proficient on 
competencies

General education teaching 
competencies

Special education teaching competencies

• Alignment of lesson plans to learning 
targets and standards

• Organizing the learning environment
• Selecting and utilizing assessments
• Sequencing and pacing
• Adapting lessons in real time
• Checking for understanding
• Building rapport
• Utilizing data

• Differentiating instruction to support 
diverse learning needs

• Modifying general education content 
for accessibility

• Creating and implementing IEPs
• Creating and managing behavior plans
• Collaborating with related services 

staff
• Understanding state and federal 

special education laws


	The Registered Teacher Apprenticeship (RTAP) Model��Removing Barriers, Innovating Teacher Preparation, and Solving the Shortage of Intervention Specialists in Ohio
	Presenters
	Program Goals
	What is a Teacher Apprenticeship Program (TAP)?
	Who can become a Teacher Apprentice?

	Financial Assistance Opportunities
	Roles and Responsibilities
	Education Partner Pathway
	Program Requirements:�On-the-Job Experience (OJT)
	Innovating Teaching, Learning, and Teacher Preparation� The Design Incubator
	Preliminary insights from TAP Pre-Survey & Fall Interviews
	Research Process & Participants
	Apprentice Background (survey)
	Overarching Insights
	Questions? 
	The Registered Teacher Apprenticeship (RTAP) Model��Removing Barriers, Innovating Teacher Preparation, and Solving the Shortage of Intervention Specialists in Ohio
	What is a Teacher Apprenticeship Program (TAP)?
	Who can become a Teacher Apprentice?

	Financial Assistance Opportunities
	Roles and Responsibilities
	Insights from Teacher Apprentices
	Apprentices generally report high levels of self-efficacy
	Most apprentices ‘developing’ across competencies; more ‘proficient’ than ‘emerging’
	Apprentices need support with assessments, self-assessment, and IEPs; strengths in student behavior and relationships
	Teacher apprentices value TAP structure, support networks, and communication
	Funding issues are resolved, but teacher apprentices found this to be challenging at first
	Teacher apprentices recommend collaboration, funding support, and acknowledge the workload
	Insights from District Partners
	District partners say TAP addresses a major special education need, offers strong classroom support, and consists of clear communications
	Districts raised concerns about understanding apprentice progress and exposure to classrooms
	District partners recommend quarterly updates and program expansion
	Insights from EPP Partners
	EPP partners believe TAP is a “win-win-win” for districts, apprentices, and EPPs
	EPP partners acknowledge tensions between accessibility and other program components
	EPPs recommend a dedicated advisor, modifying program components, and addressing barriers
	NOT FOR POSTER: Apprentices self-rated as emerging, developing, or proficient on competencies

