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* Ohio's Plan to Raise Literacy Achievement and Drivers
for Implementation

* Multi-Tiered System of Supports for All Learners

* Meeting the Literacy Needs of Multilingual Learners
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OHIO’S PLAN TO RAISE LITERACY ACHIEVEMENT

Ohio’s Plan to Raise
Literacy Achievement

Ohio’s vision is for all learners to acquire
the knowledge and skills to become
proficient readers.
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THEORY OF ACTION FOR LANGUAGE AND LITERACY
DEVELOPMENT

Birth-Grade 12
Language and
Literacy

Development




KNOWLEDGE, SKILLS, AND ABILITIES NEEDED IN
EVIDENCE-BASED LANGUAGE AND LITERACY STRATEGIES

STRATEGIES ACROSS THE EDUCATIONAL SYSTEM

Each level of the educational system must develop different levels of knowledge, skills, and abilities related to evidence-
based language and literacy strategies. Educators working directly with learmers need deep knowledge, skills, and abilities

L]
in how to use an evidence-based strategy successfully. Educators who are further remaoved from student instruction, such as
district and building leaders, need deep knowledge, skills, and abilities in how to select high-guality resources and how to
apply implementation science to support or evaluate implementation strategies.

INSTRUCTIONAL LEVEL

Educators providing instruction in T

Educ tion to learners in language and literacy must skills, and
s Thec ‘word ition and language i

knowledge, skills, and abilities in: .

Collection and analysis of student data to inform instruction

—  BUILDING LEVEL
Building have skills, and

+  The components of word recognition and language comprehension

+  The progressian of skills at each grade level served (Appendix G)

- i ty and integrity of adult and student outcomes

e ° +  Analyzing aggregated student outcome data based on of the Simpl of Reading to ilding-level

« The components of word recognition and language

- Usingis science to 1 d ' use of v practices

+  Determining the success of, and barriers to, i tion in each grade level and i

+  Identifying resources such as teacher time, staffing, and high-quality instructional materials needed to support evidence-based
instruction that meet all leamer needs

°
CO m p re h e n S I O n +  Knowing what to look for to tell them if explicit instruction in the companents of the Simple View of Reading is occurring in
instruction

DISTRICT LEVEL
District staff members, including curriculum, assessment, student services, and other staff responsible for decisions related to literacy,
must have knowledge, skills, and abilities in:

. ° ° . +  Using science to ically support educators’ use of programs and practices
+  The processes used to select effective programs, practices, and activities aligned to the Simple Viiew of Reading to ensure the
« Principles of learning science LI
.+ The word and language and progr of skills at grade levels served (Appendix G
+  The assessments used to measure the degree of adulti ion, such 2s application of concepts and tools;

these determine if educators have effectively applied strategles and properly callected and analyzed student outcome data to
identify successes and challenges.

 Explicitinstruction and differentiation TRt

evidence basa

+  Selecting programs, practices, and activities to ensure what the educational service center or state support team staff supports
is aligned to the science of reading and the Simple View of Reading and will improve adult implementation and student
outcomes

« Measurement of fidelity of instruction B

+ Developing cosching and technical assistance strategies aligned ta the science of reading and the Simple View of Reading

STATE LEVEL
State-level staff supporting literacy efforts must have knowledge, skills, and abilitiesin:

« Collection and analysis of student data to inform s P
Instruction

Ohio’s Plan to Raise Literacy Achievement, p. 36



MTSS: AN ASSET-BASED
CONTINUUM OF TIERED
SUPPORTS




COMMITMENT 2: PREVENTION, INTERVENTION, AND

ENRICHMENT
MTSS |S an asset_based éég) Intensivelr)tervention
' . and Enrichment
and proactive framework : ’
for preventing reading & Targeted Intervention

failure and
underachievement.




SUPPORTING STUDENTS WITH INDIVIDUAL DIFFERENCES

Although not exhaustive, this table depicts variability within this population. Students may exhibit a complex
constellation of strengths and needs, which must be addressed through MTSS.

Learning Difficulties Learning Strengths

* Pre-production

e Early Production °
* Speech Emergent .
* Beginning Fluency y

* Intermediate Fluency
« Advanced Fluency

Including but not limited to:

Dyslexia
ADHD/ADD
Developmental
Language Disorder
(DLD)

Autism Spectrum
Disorder (ASD)
Down Syndrome

Superior cognitive
ability

Subject giftedness
(ELA, mathematics,
social studies, science)
Creativity
Visual/performing arts
High-ability (not
formally identified)

No formal schooling
Significant
interruptions in formal
schooling

Consistent but limited
formal schooling

May have experienced
discrimination and
civil unrest

{{{ social Emotional Needs )))



DIFFERENTIATED TIER 1 INSTRUCTION

The goal of Tier 1 instruction is to address the diverse needs of
students by providing high-quality, evidence-based literacy

instruction.
\_

-
Whenever possible, this instruction should be tailored to

AN

accommodate differences in students’ knowledge and skills.
\_

As the first line of support, Tier 1 ensures students build strong
literacy skills through continuous assessment and instructional

AN

adjustments.
_ J

Ohio's Plan to Raise Literacy Achievement, 2025



TIER 1 PRIORITIES

Evidence-based
instructional practices
and accessible

Content-rich, high-
quality instructional

Access, ongoing
training, and coaching
in assessment and

materials

assessments

Culturally and
linguistically
responsive practices

materials

Collaboratively
analyze data and plan
instruction

Ohio's Plan to Raise Literacy Achievement, 2025



CULTURALLY/LINGUISTICALLY ALIGNED (CLA) PRACTICES

Pre-teach critical vocabulary, priming background knowledge, and
making cultural connections

Language modeling, instruction, and opportunities for practice

Using visuals and graphic organizers

Systematic and explicit instruction

Strategic use of native language, culture, and teaching for transfer

P
L
U
S
S

Brown et al., 2024; Sanford et al., 2012



TARGETED TIER 2 INSTRUCTION

Tier 2 instruction involves targeted, small group intervention
focused on specific literacy needs identified through assessment.

It also involves targeted, small group enrichment opportunities for
students needing advanced instruction.

Student progress is regularly monitored, and adjustments are
made as needed.

Ohio's Plan to Raise Literacy Achievement, 2025



INTENSIVE TIER 3 INSTRUCTION

-
Tier 3 intervention is offered to students who need the most

intensive support, particularly those who have not responded

adequately to Tier 1 and Tier 2 interventions.

\
;
This level of enrichment is also highly individualized, targeting

specific strengths with one-on-one or very small group sessions.

AN

-
;
Progress is closely monitored, and instruction is continuously
intensified.

.

AN

/

Ohio's Plan to Raise Literacy Achievement, 2025



INTERVENTION AND ENRICHMENT SUPPORTS

Evidence-based
instructional,
intervention, and
enrichment practices

Data-based decision-
making using high-
qguality assessments

High-quality
instructional materials

Access, ongoing Collaboratively analyze
training, and coaching data and plan and
in assessment and intensify intervention
materials and enrichment

S Ohio's Plan to Raise Literacy Achievement, 2025



DECISION TREE FOR INTENSIFYING INSTRUCTION

Use reliable assessments to
evaluate students' L1 and L2
skills, analyze data to ensure
equitable support for ELs,
and inform instruction based
on their academic and social-

emotional needs.

CLA Screening Data Analysis

System Evaluation Screening
Disaggregate Data

Grade Level
Are MLs as a group on target
academically & socially/emotionally
compared with
grade-level benchmarks?
grade-level English-speaking peers?

Yes No

Continue Improve CLA
high-quality CLA core instruction
core instruction through

professional
development &
coaching

Individual Evaluation Screening
True Peer Comparison

Individual Student Analysis
Is individual ML on target academically
& socially/emotionally compared with
grade-level benchmarks?
true peers?

Yes No

Continue Engage in data-
high-quality CLA based decision
core instruction making to intensify

instruction and/or

adapt CLA supports

across instructional
settings

Brown et al., 2024



RESOURCE: MTSS FOR MULTILINGUAL LEARNERS

Multi-Tiered System of Supports

for Multilingual Learners Contents

Using Culturally and Linguistically Aligned Practices
- - = . Page
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INTENSIVE INTERVENTION }M

at the American Institutes for Research® B

Multi-Tiered System of Support for Multilingual Learners



https://intensiveintervention.org/sites/default/files/2024-01/mtss-culturally-responsive.pdf

PREPARING PRESERVICE
TEACHERS TO SUPPORT
ENGLISH LEARNERS ACROSS ALL
TIERS



CULTURALLY AND LINGUISTICALLY RESPONSIVE MODELS
OF MTSS FOR ENGLISH LEARNERS

mppropriate research- N(Zulturally responsive
based reading instruction teaching strategies and
and intervention principles
Linguistically .a“g.”ed Data-based educational
progress monitoring and . .
. decision making
screening



APPROPRIATE RESEARCH-BASED READING INSTRUCTION
AND INTERVENTION

Summary from Dr. Goldenberg

« Reading science applies to language learners
« Foundational skills are essential

« Language, vocabulary, knowledge, and comprehension skills are needed
for continued development

- Language learners need additional support as they use foundational skills

- Language learners need continued additional support as subjects
become more complex



CONSIDERATIONS FOR COURSEWORK

4 )
Inclusion of content to support preservice teachers in
analyzing the language demands of the lessons they teach.

- J
4 )
Develop instructional support strategies to understand the

language and content of the lesson.
/

f ° ° oo ° ° \
Understand the wide variability in English Learner
linguistic, literacy, and cultural backgrounds.

- /

Ghiv
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SIXSTAGES OF SECOND LANGUAGE ACQUISITION

1. Pre-production

Takes in but does not speak / read
language

4. Beginning Fluency

Building fluent social speech; difficulties
with academic language

2. Early Production

Speaks in words and short sentences

5. Intermediate Fluency

Fluent in second language and building in
academic language; gaps in vocabulary

3. Speech Emergent

More frequent speech; longer sentences;
increased vocabulary

6. Advanced Fluency

Fluent communication in all context;
comfort in communication

%




STRATEGIES TO SUPPORT MULTIPLE COMPLEX
VOCABULARY TERMS

Pre-teach and reteach vocabulary.

Post charts or posters in the room with definitions and
examples.

Use a vocabulary journal or class log for keeping track of
terminology.

Help students “unpack” difficult words by examining
prefixes, suffixes, and base words.




STRATEGIES TO SUPPORT CONCEPTUALLY DENSE, LONG
TEXTS

Chunk the text into segments of one or two paragraphs, stopping to
summarize along the way.

Use video clips and supplemental reading materials to enhance
understanding.

Use highlighters to color-code key ideas.

Teach students to annotate text or take reading notes.



STRATEGIES TO SUPPORT COMPLEX SENTENCE
STRUCTURES

[T

Model how to unpack Use repeated-reading Ask students to paraphrase
complex sentences and techniques so that students key ideas in their own words;
parse the sentence structure. work through the text more provide support as needed.
than once.



STRATEGIES TO SUPPORT INFERENCING AND MAKING
CONNECTIONS

v'Use graphic organizers to help students identify and connect key ideas.

v'Model the inferencing process.

v'Use highlighters to identify key ideas.

v'Engage students in interactive discussion of possible interpretations.



RESOURCES TO SUPPORT YOUR COURSE CONTENT

» A
4257 MTSS /- ELs

Multitiered System of Supports
for English Learners

" iColorin
© colorado!

10 Key Policies and Practices
—for—

Teaching English Language Learners

with strong evidence of effectiveness from high-quality research

Teaching English
The Meadows Center Language Learners



https://meadowscenter.org/wp-content/uploads/2024/12/10Key_ELLs_Web_Rev.pdf
https://www.mtss4els.org/
https://www.mtss4els.org/
https://www.colorincolorado.org/teaching-english-language-learners
https://www.colorincolorado.org/teaching-english-language-learners

SUPPORTING IMPLEMENTATION



IMPLEMENTING OHIO’S PLAN TO RAISE LITERACY
ACHIEVEMENT: RESOURCES FOR SCHOOL LEADERS

Implementing Ohio’s Plan to
Raise Literacy Achievement

A Guide for Early Care and
Education Leaders

Implementing Ohio’s Plan to
Raise Literacy Achievement

: -~
- -, o
" f ‘ ~3]
’ —— p—

A Guide for School
Leaders, Grades K-5

Implementing Ohio’s Plan to Raise
Literacy Achievement

& 'g‘ v
n 1 ! 2

A Guide for School Leaders,
Grades 6-12




PROFESSIONAL LEARNING

.READ.

1

i Literacy Academy
VAL

2025 ReadOhio Literacy Academy

* Save the Date: June 12, 2025
Literacy Academy on Demand

* Short, accessible professional learning
courses in literacy K-12.

Ohio’s Introduction to Dyslexia and
Introduction to Science of Reading Courses

Literacy for Multilingual Learners Course
(spring 2025)


https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Literacy-Academy/Literacy-Academy-on-Demand
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Literacy-Academy/Literacy-Academy-on-Demand

QUESTIONS?

EDUCATION.OHIO.GOV
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