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The Case for High-Impact Tutoring

K-12 students who fall behind in school are often unable to catch up, which could
result in poor life outcomes and large inequalities across groups

The COVID-19 pandemic created greater need, but the challenge is not new

Many schools and classrooms are not designed to meet students where they are,
engage them, and support their specific learning needs
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Large body of evidences support effectiveness

Eight meta-analyses including Eﬂrgrarﬁ:e?dditiunal Learning for Students in the Median
over 150 studies consistently 20,0
find that intensive, 15.2

. ) 15.0 12.7 126
relationship-based, 003

individualized instruction — or 100

high-impact tutoring — results

Maonths of Additional Learning
o
(=]

9.4 9.0
7.2 7.5
3.8
in substantial additional I

|eaming fOF students. K-5(48)  K-5(22) K-64102) KE-8(36) K-12(102) K-12(8) 6 1205
Grade Span (# of Studias)

o
=]

B EReading [l Math

SCALE Initiative MATIONAL STUDENT

Stan fOI'd Accelerator for Learning 'ﬁu SUPPORT ACCELERATOR 4



Not all tutoring is effective

No Child Left Behind Supplementary Educational Services

e SES was a federally funded program that allowed low-income parents to enroll
their child in a state approved tutoring program after school if their school was
not making adequate yearly progress for two consecutive years.

e Participation at its highest was only approximately 23% of eligible students.
e Impact was mixed. The few instances where SES positively impacted student

learning tended to involve minimum dosage requirements, structured sessions,
tutor coordination with schools, and more tutor experience (Heinrich et al., 2014).
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What is High-Impact Tutoring?

Intensive, relationship-based, individualized instruction

Embedded in school Data drives instruction

~ ™~

Student
Growth

Consistent, well- & ./l
supported Tutor

High-quality materials,
3+ sessions per week, up
to 3:1 student to tutor
ratio
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High-Impact Tutoring:

High-Impact tutoring is grounded in Equity, ensures Safety of students, and
program elements work together to create a Cohesive well-run program.

Equity
® Studentsin need have access.
® Tutors are intentionally trained to lead sessions with equity at the center.
® Tutors reflect the communities in which their students live.
Safety
® Policies, training, and systems are in place to ensure the safety of students and their
data.
Cohesion
® Elements of the program are aligned and designed to work effectively together.
® Tutoring organization has effective leadership and internal operations.
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High-Impact Tutoring:

Students work with a consistent tutor who is supported by
ongoing oversight and coaching.

e The basis of effective tutoring is strong tutor-student relationships. ~X
e Tutors —=

o are skilled at relationship-building and knowledgeable about content,

O need initial training, oversight, ongoing coaching, and clear lines of accountability, and

O are culturally competent and reflect the lived experience of the students they serve.

SCALE Initiative MATIONAL STUDENT
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High-Impact Tutoring:

Ty

Student
Growth

Tutoring sessions include a minimum of three sessions per week

in small groups.
® For tutoring approaches to be effective, students have to spend substantial

time working with their tutor.
® Optimal duration of sessions depend on the program’s content area and student age.

® Group size is small (up to 3:1 ratio) to allow for personalized instruction.

Materials are high quality and aligned with state standards.
® Materials should be aligned with both state standards and research on teaching and learning and should be
engaging for students and easy for tutors to use.
® |f classrooms are using high-quality materials, tutoring materials build on those materials; if classroom materials
are not high quality, tutoring materials should preference quality and standards-alignment over matching with
classroom instruction.
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High-Impact Tutoring:

Ty

Student
Growth
High-impact tutoring is embedded in schools either during the

school day or immediately before or after the school day.

® Embedding tutoring into the school program has many benefits including: ‘
O Creates a significantly higher likelihood of student attendance T Safety
O Reaches the students who need it most
O Reduces barriers to attendance (e.g., additional cost, transportation)
O Does not require missing extra-curricular activities such as clubs, sports, or work
® Coordinating with teachers creates more consistency for students and results in better understanding of student
needs.

SCALE Initiative MATIONAL STUDENT

Stan f()l'd Accelerator for Learning 'ﬁx SUPPORT ACCELERATOR 10



High-Impact Tutoring: tesring | [

Ty

Student
Growth

N

Data informs tutoring sessions.

® Tutors consistently use data to understand student strengths and needs, \
Y

and build their sessions to focus on the needs. N $
® Tutoring programs use data to assess their effectiveness at improving student Iearniﬁé-----.. Csatey

and make adjustments based on these data.
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Remediation vs Acceleration

Remediation -> reviewing content students missed; focused on skills students should
know from previous grades

e Second grade student must learn grammar standards from first grade before
learning on-level, second grade standards.

Acceleration -> “just in time” supports; focused on unfinishing learning into the
context of new learning

e Second grade student accesses grade-level grammar standards while receiving
scaffolding supports to address gaps in learning along the way.
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What facilitates implementation?

e Financial supports
o Opportunity to provide programming to many students, individualization at scale
o Federal grant programs (i.e. ESEA Title |, ESEA Title I, IDEA part B)
o Leveraging existing systems (i.e. MTSS)
o Cost-effective resources (i.e. gen ed paras; college students as tutors; work study)

e District-level buy-in
o Broad administrative belief in tutoring as a promising practice for accelerating student learning
o Developed some structures to enable implementation at scale and minimize disruption to
existing school schedule (i.e., designated intervention block)
o Incorporated learnings from pilot in year 1

e Curricular alignment and data support
o Tutor provider based curricular content on state standards
o Motivating to see student growth from progress monitoring
o Engaged in continuous improvement meetings for tutoring in the district more generally
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Strategies to Overcome Implementation Barriers

Tutor Recruitment
Districts and tutoring providers had
difficulty recruiting the number of tutors
needed to execute their programs.

Deploy existing teachers and paraprofessionals as tutors
Recruit community members including retirees

Recruit university students

Hire high school students, though research has not
evaluated their potential effectiveness

e Employ virtual tutors

SCALE Initiative (i NATIONAL STUDENT
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Strategies to Overcome Implementation Barriers

Tutor Training and Instructional °
Materials

Tutors have varying training needs; they
also need high quality instructional
materials to use in tutoring sessions.

Provide pre-service training to tutors that complement
their prior experiences

Invest in experienced tutor coaches

Use a tutoring curriculum paired with ongoing formative
assessments

Facilitate regular communication between tutors and
teachers

Develop strong curricular and training resources that can
be used across jurisdictions

SCALE Initiative (i NATIONAL STUDENT
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Strategies to Overcome Implementation Barriers

Scheduling Tutoring Sessions During the | ® Create intervention blocks at secondary schools
School Day e Incorporate tutoring into master scheduling plans

Whil.e itis hard to change schedulesand | ¢  prgyide state-level supports and guidance and examples
routines, more students attend

consistently when tutoring is held during
the school day.
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Strategies to Overcome Implementation Barriers

Data Use e Create systems to regularly interpret and apply student
Data collection is often uneven and data

incomplete for program evaluation as

P : : e Utilize virtual tutoring platforms to collect program
well as for use in instructional planning.

implementation data
e Plan early to assess program effectiveness
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Strategies to Overcome Implementation Barriers

Student Attendance e Embed tutoring in the school day

High-impact tutoring can only improve e Designate on-site personnel to support attendance and
student outcomes if students actually

attend tutoring sessions.

technical issues
® Proactively communicate with teachers about tutoring
schedule

SCALE Initiative (i NATIONAL STUDENT
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Strategies to Overcome Implementation Barriers

School-level buy-in °
School staff must change routines and
assumptions to implement high-impact o
tutoring; their buy-in is necessary for
successful implementation.

Foster a school-level belief in the efficacy of high-impact
tutoring

Share early successes to demonstrate the effectiveness
of high-impact tutoring

Identify clear roles and processes including a lead at each
school and communicate between roles frequently and
clearly
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Role of IHE and Teacher Prep Programs

® Encourages confidence in preservice teachers’ instructional self-efficacy in selecting and
implementing strategies

® Built in coaching component; consistent communication with classroom teacher

® Promote hands-on field experience for future educators

® Universities can have local impact by building rapport with surrounding school districts and
foster meaningful relationships

e (Classroom teachers believe tutors were well-equipped to serve students, believed students
improve academically as a result of tutoring, and recommend tutoring program to other
teachers

® Successful implementation requires appropriate infrastructure at the university level, such
as embedding tutoring as part of course requirements and coordinating tutor schedules
during school intervention periods. This requires strong buy-in from the university
department leaders, organizational flexibility and capacity

SCALE Initiative MATIOMAL STUDENT
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Partnership Context

« Longstanding partnership- positive give and take
experiences for both partners.

* Willingness to take risks- Leadership and school

« Time- “l can’t give teachers more time, but | can
give them more help”

« Using Data to make Informed planning
decisions- area for growth for BGSU teacher
candidates

* Flexibility/Change- Complete shift of BGSU class
schedule to build 3X a week for a minimum of 3 —
hours in the field (minimum of 30 minutes of
tutoring)

« Building leaders- school based teacher leaders as
well as BGSU faculty and graduate students.

« Faculty/GA- schedule development and pairings




Context

Spring 2023

Spring 2024

New content: Scaling up:
math and 3 districts
reading New partners: 8 schools

1 school ® 5 schools, 2 ¢150 tutors

Pilot:

emath only

¢ 1 school

e58 tutors

® 268 students

26 tutors districts 525 students

181 students ® 61 tutors
e 334 students

Fall 2023 2024-25

BGSU.



Tutor Training-

Bowling Green State University (BGSU) and Bowling Green City Schools (BGCS)

+ BGCS teachers attended BGSU
mathematics and reading methods
courses to help orient students to
curriculum, data collection and analysis,

and expectations for student supports. R e | S < \

» BGSU purchased multiple copies of O 4N RN o { hllq.
curriculum, resources, manipulatives, CYURRE o, 5 T | '-lt'.n.
and intervention materials. o rer ! L% R e IR

» School principals meeting with tutors to
provide school context and supports.

» Focused planning structures




Coach Training

Masters of Reading Program:

1

o Coaching course
o Internship opportunity

o GoReact Feedback about
coaching sessions

o Observations of coaching
sessions

Coaches in the field:

o Feedback to candidates at
least twice a semester

o In person




Mathematics- Tutor Training

Higher Education Strategies

Why HQIM are important

- Understanding rigor and alignment to standards
- HQIM as an equity issue

Evidence Based Practices

- Using and connecting multiple representations
to build conceptual understanding
- Intentional focus on mathematical language

Fostering Effortful Thinking

- Scripting questions to ask higher order
guestions for students
- Focusing lesson to reduce cognitive load

Lesson Internalization

- Better understanding task alignment and what is
required of students
- Unit plans

What is internalization and what are the steps?

|.~..| Internalization describes the steps a

teacher takes to intellectually
prepare prior to teaching a unit or
lesson,

Lesson Internclization

1. Reod ond annotate Ihe entre leat of 1he losson

It includes 1) analyzing the ways
different components of the lesson
support the leaming goal and 2)
doing the work of students,

4 Antcipole oreds where stucenty may Need wpoort

DFl2

BGSU




Reading- Tutor Training

Higher Education Strategies

Systematic Fluency Practice

- using HQIM addressing grade level content
- evaluating and providing feedback with
NAEP rating scale

Intentional Vocabulary Instruction

- selecting tier 2 words
- designing multimedia teaching tools

Explicit Comprehension Strategy Instruction

- scripting an explicit lesson
- practicing modeling and think-aloud
language

HQIM in Reading

- examining tutoring materials

- accessing research (WWC, EdReports) and
racennrrhh hacad Aacrtnnitiace (CCDD)

7~ use in a sentence

| When

/" definition Synonyms

' To watch or lookout for |

with close attention

. Observe

completing the
experiment | observed

‘the changes in each of the \
‘.plants we grew.

~ ~._ - Notice

- Watch

-

draw a picture




Tutor Supports

Math

Bridges Intervention
curriculum

Lesson plans submitted for
each week of tutoring
Feedback returned to tutors
to improve their practices

EIEC 3320 Tutoring Plan Template

Note: Thiz is just & plan. Things can change. There can ba snow days or assemblies or absences.
You may end up geiting behind or ahead. The puwpose of this document is lo show you have been
intentional in analyzing student data (when avalable), making an instructional plan based on thal
dala, and then using your plan to prowvide fargeled instruchion.

1. Standard(s)

Conbent:

SMPs:

2. Objectives

What are your dady objecives? Nole: [n 8 30 minule intervention, you
may be working on ane goal for mare than 1 day.

How wall you be montloring student leamdng formally and informally?

Provide specific connechons to Bridges. Idemtify any modiffcations you will
be making. Also include the malarials you need each day.

For aach day, what will you be dolng? This does nol need lo be step by
stop bul should be an overview of your sl growp lesson for each day
that cormmumnicates how you will engage students, teach sludenls, provide
time for practice, and close your small group lesson.

Math Tutoring Plan Template




Tutor Supports

Reading

Materials provided by CMT or
BGSU

Lesson plans submitted for
each week of tutoring
Feedback returned to tutors to
Improve their practices

ACADENSC LANGUAGE & MATERIALS

T Materists:

LESS0ON OWERVIEW
Share \odin's goal & fiview progreds | i)

‘Word Work [ mink

Fuency Procios [ mini

Comprahension | min, total]
Inirodue sulegy wih sapihdil mosedng | i)

G prachion (QROUEFRarrT Wirk Snoouarsged; minj

Irdepasradent pracion | man]

Clonture with sttention b todary's goal | ming

Exit Tickt o Progress Menioning (aligred 1 goal.  min [ agplcatie)

Reading Tutoring Plan Template



Partnership

Effective Practices & Challenges




Strategies for Effective Communication

Strengths-Based Approach

e Each partner is bringing something meaningful
to the project.

e Diverse opinions lead to better outcomes.
Listen and be flexible.

e Needs vary by school, grade level

e Minor changes
Be present and accessible.

® Inthe school

e By email and phone
Have multiple communication channels

e Tutors, teachers, administrators

e Consistent messages

pERF(;Q\ ANNCE

;\ ORATION
/ \

TEAV \WCR(

p—A[[ N C‘

BGSU



Working through Challenges

Meeting All Needs
e Not overwhelming schools, CMTs, and tutors
e Ensuring fidelity to the agreed upon model
Schedule Logistics
e Matching content and time of day
® Finding enough CMTs
Curriculum Alignment
e Varied materials for reading
e Varied expectations for tutors
Feedback Loop
e Tutors get formal feedback from university
e CMTs have informal mechanisms only




Outcomes

from Our Stakeholders




Crim Elementary Student Math Data
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Crim Elementary Student Reading Data
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Elementary Teachers and Administrators

BGSU tutors have allowed me an additional person to
support students which has allowed me to
differentiate and provide intervention/enrichment to
those that need it on a more consistent basis. T
appreciate the extra hands in my classroom o best
support my students at their level. Mrs. Rachel
Felver (3rd grade)

Working in small groups with students has always been a
struggle due to the sometimes overwhelming individual
needs that my class has. At best, I was only reaching two
thirds of my students with small groups. The BGSU
tutors have allowed me to implement strategic small
groups for all levels of learners--specifically my more
advanced students. This has allowed me to focus on
bridging the gap for below grade level students while
also ensuring those above grade level are reaching their
full growth potential. Mrs. Michelle Thomas (5th grade
ELA)

The BGSU tutors can be of great
assistance in our classrooms as they
make it easier to meet the various
needs of our students. Whether
planning and leading enrichment
activities for small groups, or
implementing individual interventions,
these BGSU students can be valuable
parts of our school team. Stacey
Higgins (2nd grade)

BGSU.



BGSU tutors and graduate students

Undergrad Tutor Outcomes:

e Familiarity with school curricula

e Practice collecting and using data for
instruction

e Opportunity to build relationships with
students

e Student teaching placements!

e Overall increased confidence

“This definitely gave me experience and
interactions with students in a way that my
classes could not. | now feel better prepared
teaching mathematics through the use of
various strategies.” - Ava Coppock, junior
Inclusive P-5 major

Graduate Student Outcomes:
o Learned extensively about explicit

instruction and how it's used within
classrooms

Found identifiers of high-quality
instructional plans

Opportunities to support pre-service
teachers

BGSU



Lessons Learned

O

Communication within teams of faculty
(school and university) is essential.

Coursework needs to build in time to
process and support the field experience.

Coordination with the field office is needed
to support tutor placements.

Next Steps

Improving alignment with reading materials.

Expanding to additional schools and
districts.

Systematizing data collection and logistics.

BGSU.



University
Considerations

o Staffing- Success requires significant
support:

o Partnership office
o Faculty visible at school site
o Space at the site for
classes/meetings
Scheduling- Building time that works for
partners
o AM/PM options by school site

o Thinking about teacher candidate
experience

o Travel time for teacher candidate

Scaling- New partnerships
o New school sites (challenges)
o Consistency




Thank you!

thuziak@bgsu.edu

lgroomth@stanford.edu

https://studentsupportaccelerator.org/

BGSU @ MATIOMNAL STUDENT
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