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Our Mission

ÅThrough our research and advocacy, 
The Education Trust supports work that:

ÅExpandsexcellence and equity in 
education, from preschool through 
college;

ÅIncreasescollege access and 
completion, particularly for 
historically underserved students; 
and 

ÅBuilds and engages diverse 
communities that care about 
education equity, and increases 
political and public will to act on 
equity issues.



This Moment is Critical



Disparate 
Impacts 
Persist

ÅRight now, more than 50 million k-12 students 
and 20 million college students are locked out of 
classrooms. This crisis affects all of them, and if 
ǿŜΩǊŜ ƴƻǘ ŎŀǊŜŦǳƭ ǿŜΩǊŜ ƎƻƛƴƎ ǘƻ ƘŀǾŜ ŀ ƭƻǎǘ 
generation of students.

ÅBut this crisis is felt most sharply by people 
who were already on the margins before covid-
19 hit.

ÅIn Ohio, 14% of the population is Black but 
nearly 20% of the people dying from covid-19 
are Black.

ÅStudents of color are also going to be 
disproportionately affected by the disruption 
in schooling, both in k-12 and college.



How 
Students of 
Color 
Experienced 
SchoolPre-
Pandemic

ÅIncreased risk for suspension and expulsion

ÅIncreased risk for assignment to special 
education

ÅLower assignment to gifted and talented and 
advanced coursework

ÅHigher assignment to remedial coursework

ÅLess likely to see themselves in the curriculum

ÅLess likely to get access to grade level content

ÅLess likely to have teachers that believe they can 
do the work

ÅLess likely to experience strong instruction



Impact of 
COVID-19 for 
Students of 
Color

ÅStudents are likely to have more home responsibilities

ÅDisproportionate health and economic impact 
compounding school experience and achievement and 
emotional well-being

ÅIncrease grief and mental health challenges

ÅIncreased race-based tension within schools creating 
increased risk offeeling lack of value to community

ÅIncreased risk of lower expectations

ÅIncreased risk of drop-outs especially in High School to 
go to work, lower graduation rates or graduation without 
course completion

ÅIncrease in food insecurity and homelessness

ÅIncreased risk of isolation, cyber bulling and suicide



Gaps in Ohio & Longstanding & Persistent
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Gaps in Ohio & Longstanding & Persistent
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But there is 
reason to be 
hopeful

Old normal was not working for 
students of color and there was a 
lack of urgency to change.

Disrupting patterns of school may 
create conditions for a reimaging 
of what it equitable schools and 
educator preparation look like. 



Creating 
Antiracist 
Spaces

Address
Address the complexity of racism in your curriculum and 
course content (no matter what subject you teach).

Establish Establish safe spaces for your Black & Latino teachers and 
students.

Listen Listen to your Black & Latino educators and students.

Acknowledge Acknowledge stereotypes, microaggressions and biases at 
your institution, in your teaching and your personal life.



Questions for Discussion

ÅWhat role does Educator prep have in closing or 
exacerbating these gaps?

ÅHow can teacher professional development be used to 
close gaps?

ÅWhat obstacles exist at the state and local level that act in 
oposition?

ÅHow do we need to change Ed prep and schools to ensure 
that these gaps aren't increasing given the current 
context?



Inequities in Advanced 
Coursework
Kayla Patrick

Senior P-12 Data & Policy Analyst 



No surprise that Black & Latino 
students are successful in 
advanced courses when given 
the opportunity. But Black and 
Latino students are not fairly 
represented in advanced 
courses.



Gifted and Talented

If Black and Latino students were 
actually given a fair chance to 
participate, we would see an 
additional:

Å169,188Black students
Å185,916Latino students 
enrolled in gifted and talented courses 
around the country.



Ohio would need to double the enrollment of 
Black students in AP in order to achieve 
fair enrollment.



Two reasons for these inequities are:



1. Schools that serve mostly Black and Latino 
students are not enrollingas many students in 
advanced classes as schools that serve fewer of 
these students.

2. Schools that do offer the courses ςespecially 
racially diverse schools ςare denying Black and 
Latino students access.



LŦ ȅƻǳ ƭƻƻƪŜŘ ŀǘ Řŀǘŀ ŦƻǊ hƘƛƻΣ ȅƻǳ ǿƻǳƭŘ ǎŜŜ Χ 

Underrepresentation in advanced 
coursework in Ohio begins early 
and is especially stark for Black 

students.

Ohio is among the worst of all 
states in terms of representation 
for Black students in gifted and 
talented programs (2nd worst) 
and for Advanced Placement 

(2nd worst). 

These disparities are driven 
almost entirely by tracking 
within schools, where Black 

students are denied access to 
advanced courses that exist 
within their school buildings.



What can states do to solve systemic 
inequities?

1. Use data to identify the barriersthat prevent students 
of color and students from low-income families from 
enrolling in advanced courses and take action.

2. Set clear and measurable goalsfor advancing access to 
and success in advanced coursework.

3. Invest to expand advanced coursework opportunities
ςboth courses and seats.

4. Require and support districts to expand eligibilityfor 
advanced courses.

5. Support Black, Latino, and low-income students' 
successin advanced courses.



Equity Actions for Districts:



Questions for Discussion

ÅIs the school level data available in your district and is it 
accessible to parents and the community? 

ÅWhat actions can districts take to ensure that Students of 
Color are represented in gifted and talented/advanced 
placement courses?

ÅHow does educator preparation need to shift to end 
underrepresentation of students of color in advanced 
coursework?

ÅWhat state and district policies exist that act in opposition 
to greater access?

ÅWho stands in opposition? 



How to create better, safer, 
learning environments for 
students of color
Dismantling discriminatory disciplinary practices



They say that they want us to 
get the best education, but 

when you take us out of class 
and take us out the school and 
ǎǳǎǇŜƴŘ ǳǎΣ ǿŜ ŘƻƴΩǘ ƎŜǘ ǘƘŜ 
ŜŘǳŎŀǘƛƻƴ ōŜŎŀǳǎŜ ǿŜ ŘƻƴΩǘ ƎŜǘ 
to be in classroom and get the 
information they want us to 
ƎŜǘΦέ τStudent, McClymonds

High School, Oakland



Foster an equitable, culturally-sustaining 
learning environment



A single teacher can 
ƳŀƪŜ ŀ ƘǳƎŜ ŘƛŦŦŜǊŜƴŎŜΧ 
But she will only get so 
far absent similar 
experiences throughout 
the school. 



And right now, too many Black and Brown students 
are being sent the message that they ŀǊŜƴΩǘ
welcome and ŘƻƴΩǘbelong. 

{ǘǳŘŜƴǘǎ ǊŜŎŜƛǾŜ ǘƘŜǎŜ ƳŜǎǎŀƎŜǎ ǿƘŜƴΧ



When they are suspended as early as 
preschool

ÅIn Ohio, Black preschool 
students are 29X more likely to 
be suspended from preschool 
than their white peers.

ÅBeginning in 2021-22 school 
year, Ohio legislation will 
prevent suspensions for minor 
ƻŦŦŜƴǎŜǎ ŦƻǊ ǘƘŜ ǎǘŀǘŜΩǎ ȅƻǳƴƎŜǎǘ 
learners. 



But also when they are removed from class for 
minor infractions like using profanity, dress code 
violations and talking back.
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hƘƛƻΩǎ .ƭŀŎƪ ǎǘǳŘŜƴǘǎ ŀǊŜ нл ǘƛƳŜǎ ƳƻǊŜ ƭƛƪŜƭȅ 
to be suspended than their white peers.
ÅConsequences of being 

suspended:
ÅShame

ÅEmbarrassment

ÅFurther Classroom Disruption

ÅFalling behind on schoolwork

ÅFuture interaction with police

ÅNot graduating from high school

ÅPoorer health outcomes



Schools that use alternative discipline practices 
have better student achievement results overall

Many districts across the country 
overuse exclusionary disciplinary 
practices (e.g., suspensions and 
expulsions that result in lost class 
time), despite research showing 
that these practices negatively 
affect school climate and have 
short- and long-term 
consequences for students.



Equity Actions for State and District Leaders:

ÅMake data by race and gender available 

ÅUse school climate surveys

ÅMake sure schools have a clear and transparent discipline policy

ÅCreate a discipline policy that minimizes lost instruction time
ÅDress code policy should be anti-racist and anti-sexist

ÅEnsure all schools have an adequate number of support staff 
(restorative justice coordinators, school counselors and school 
psychologists)

ÅEnsure purposeful and consistent communication with families and 
the community τnot just when there is a problem.



Questions for Discussion

ÅIs the school level data available in your district and is it 
accessible toparents and the community?

ÅWhat policies currently exist in your schools that 
disproportionatelyimpact students of color?

ÅWhy do schools maintain policies like dress codes that 
disproportionately exclude students of color?

ÅHow does educator preparation need to shift to 
implementrestorative versus exclusionary discipline 
practices?



Investing in Equity: Critical 
Practices for Increasing 

Educator Diversity
Eric Duncan

P-12 Data & Policy Senior Analyst- Educator Diversity



Agenda

ÅHistorical and Current Educator Workforce Conditions

ÅTalent Management Inventory

ÅQ&A



Level with me...

Educator equity means all students have access to educators who:
ÅHave deep knowledge of content and pedagogy

ÅUnderstand different needs of their students

ÅHold students to high expectations

ÅActively engage students in the learning process

ÅIntentionally reflect on their mindsets and instructional practices to 
continuously improve

ÅDemonstrate a shared responsibility for the learning of all students



Equity Challenge

For students of color andstudents from low-income backgrounds:
ÅDisproportionately taught by inexperienced, out-of-field teachers

ÅLearning needs are often not met

ÅHeld to low-expectations, often approached from a deficit-based lens

ÅIn classrooms where teachers control them instead of letting them co-lead

ÅEducators often do not reflect on their own biases or interrogate negative 
perceptions

ÅViewed as students who do not want to learn or are unable to succeed in 
school



Equity Challenge

Assumptions backed by research:

ÅWhen students have access to quality educators, they are more 
successful

ÅOften for students of color, teachers of color do a better job of 
engaging in these high-quality practices

ÅAlwaysfor all students, culturally responsive teachers promote 
positive student outcomes



Access to Diverse Educators

Teacher Demographics
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Access to Culturally Responsive Educators

ÅEducators often feel inadequately prepared to lead culturally 
responsive, anti-racist classrooms, leading to negative outcomes for 
students of color including disproportionate discipline referral rates 

ÅAnother result:White teachers have been shown to have significantly 
lower expectations for students of color than their non-white peers 
do (expectation gap).



Newton's Third Law

ÅEra of segregation (pre-1954): Teachers of color 
taught students of color

Å 82,000 Black teachers in the South

ÅEra of integration (post-1954): Teachers of color 
deemed unable to teach white students

Å 10 years later, 38,000 Black teachers lost 
their jobs in the South


