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• [inclusive schooling] propels a critique of
contemporary school culture and thus,
encourages practitioners to reinvent what can be
and should be to realize more humane, just and
democratic learning communities. Inequities in
treatment and educational opportunity are
brought to the forefront, thereby fostering
attention to human rights, respect for difference
and value of diversity. (Udvari-Solner, 1997, p.
142)

• Children’s right to inclusive education is widely recognized in
international human rights law. All relevant international human
rights instruments recognize the right to education without
discrimination on any grounds, including gender, disability, ethnic
background, and other aspects of identity.
• The most widely ratified human rights instrument worldwide is the
UN Convention on the Rights of the Child, which is increasingly taken
as setting the standards for all issues relating to children. The most
recently adopted instrument is the UN Convention on the Rights of
Persons with Disabilities, which explicitly states that education for
disabled children should be inclusive. These and other key treaties
supporting children’s right to inclusive education are binding on the
states which have ratified them.
(Centre for Studies on Inclusive Education)
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WAYS THAT PEOPLE TRY TO “SELL” INCLUSION

* “Don’t worry, you don’t have to change
a thing”
* “You’ll hardly notice he’s there --- we
will provide an aide”

Inclusion as a
Revealing Tablet

If we include a child like ______
we’d have to :
* Examine our school climate
* Rethink our curriculum
* Modify and expand our pedagogy
* Consider how we prepare and support teachers
*
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What we DON’T SAY …
In order to REALLY do inclusion well, it’s going to
mean
LOOKING AND CAREFULLY ADDRESSING EVERY
ASPECT OF
qTEACHING
qCURRICULUM
qPEDAGOGY
qCLASSROOM CLIMATE
qSCHOOL ORGANIZATION
qTEACHER EDUCATION

Inclusive education demands close attention to creating classroom and
school communities that open and welcoming for all.
1.
2.
3.
4.

A classroom marked by cooperation rather than competition.
Inclusion of all students; no one has to “earn” their way into the community.
An atmosphere in which differences are valued and addressed openly.
A place that values the integrity of each person, that is, each person is valued in
their wholeness with multiple identities.
5. A climate in which people are encouraged to display the courage to challenge
oppression and exclusion.
6. A setting which offers not just physical safety, but also emotional and
relational safety for all its members; they can feel secure in their belonging.
(Sapon-Shevin, 2010)

WAYS IN WHICH SOCIETY
RESPONDS TO DIFFERENCES
Cat egor y

of Res pons e

Cons equences

Segregation

MARGINALIZATION

Avoidance
Aggres s ion

REFORM
TOLERANCE
VALUING
(Diversity as Normal)

As s imilation
Rehabilitation
Res ignation
Benevolence
Equal W orth
Mutual Benefit

Belonging
Source: Van der Klift & Kunc, 1994
D ISCUSS WH AT EACH OF TH ESE RESPONSES TO D IVERSITY LOOKS LIKE IN YOUR
OWN CULTURAL AND G EOG RAPH ICAL CONTEXT, INCLUD ING BUT NOT LIMITED TO
SCH OOLS
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Discourses of Colorblindness
and Invisibility

Colorblindness: It’s good/evolved/
progress NOT to notice differences.
Invisible Inclusion: Real inclusion means that
you can’t tell that there are children with
disabilities, can’t see overt modifications or
differentiation and inclusion is never
discussed.

If it’s good not to notice, then classrooms in
which diversity is visible, modifications are
apparent, and inclusion is openly
discussed, are
NOT GOOD
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Problems of linking invisibility to positive
classroom descriptions

The implication is that the goal for
students with clear identities is that
they “pass” as “normal” so that their
differences are not clearly
discernible

It discourages us from having open
conversations with students about a
child’s ethnicity, religion, race, family
structure, language, disability, etc.
because doing so would call
attention to these “differences.”

It encourages us to minimize and
hide children’s differences in the
service of having them “fit” into the
classroom;

5

4/3/19

Derman-Sparks and Edwards (2010) :
“Differences, in and of themselves, do not create
the problem. Children learn prejudice from
prejudice …
It is how people respond to differences that
teaches bias and fear.
A difference-denial approach … runs the risk of
making invisible the many children who do not
have the social identity of the dominant group
(Derman-Sparks and Edwards).

Teaching children “NOT TO SEE”
is actually a form of violence –
replacing what they see with a
different narrative of “Don’t say
anything about what you saw”

NOTICE SOMETHING REMARKABLE
(DIFFERENT)
PU N ISHED

SILENCE

TOLD YOU ’RE W RON G

CONFUSION
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ADD THE WORD
“INVISIBILITY” --- and it’s even more
complicated and problematic
“It’s a good inclusive classroom --- I couldn’t even tell who
the kids with the disabilities were”
“Oh, you’re _________ --- I never really noticed”

Multiple Identity, Multiple Identity Consciousness, and Intersectional
Scholarship
(Zuniga, 2001; SJTI, 2001; Brimhall-Vargas , 2003)

Multiple Identity, Multiple Identity Consciousness, and Intersectional
Scholarship
(Brimhall-Vargas , 2003)
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DISCOURSES
OF
DIVERSITY
qRACE AND ETHNICITY
qIMMIGRANTS/REFUGEES
qRELIGIOUS DIVERSITY
qSEXUALITY/GENDER
qFAMILY DIVERSITY

GOAL:
How do we teach teachers and students to see
and recognize oppressive behavior
AND
Have responses that are complex and
nuanced?

GENERIC RESPONSES LIKE
“BE NICE” or “BE KIND”
Are another, more subtle, way of making
differences invisible ---- i.e. you notice
something is not okay, but you aren’t given
enough words or analysis to talk about it or
respond specifically
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NOTICE SOMETHING DISTURBING
(PUT DOWN, INSULT)
“DON ’T SAY
THAT”

SILENCE
(SUPRESSION/UNDERGROUND

“BE N ICE”

CONFUSION
(NON-SPECIFIC DIRECTIVE

I DON’T NOTICE (INVISIBILITY)

I DO NOTHING (INACTION)

I NOTICE SOMETHING (NON SPECIFIC NOTICING)

I AM ONLY ABLE TO DO
SOMETHING VAGUE (GENERIC
RESPONSIVENESS)

I NOTICE AND CAN NAME AND I HAVE SPECIFIC STRATEGIES FOR
UNDERSTAND WHAT I’VE SEEN CHALLENGING OPPRESSION AND
(ANTI-BIAS EDUCATION)
DOING SOMETHING SPECIFIC
(ACTIVE ALLY BEHAVIOR)

WHAT HAPPENS WHEN WE
APPLY DISCOURSES OF
COLORBLINDNESS AND
INVISIBILITY TO STUDENT
(MIS) BEHAVIOR?
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A very non-specific
approach that doesn’t see
subtlety or nuance and that
valorizes NOT seeing (or
responding)

BULLYING – THE WEED

THE ROOT SYSTEM:
RACISM
SEXISM
HOMOPHOBIA
ABLEISM
CLASSISM
AGEISM
LOOKISM

LEARNING TO “MANAGE”
BEHAVIOR
What is our vision of who children are and
how they should be treated?

10

4/3/19

Dignity for All Students Act (Dignity Act)
The intent of the Dignity Act is to provide all public
elementary and secondary school
students with a safe and supportive environment free
from discrimination, harassment, bullying, taunting, or
intimidation, as well as to integrate civility, citizenship,
and character education into the public school
curriculum.
www.regents.nysed.gov/meetings/2011Meetings/June2
011/611p12d4.pdf.

The law mandates that all schools must conduct training about oppressive behavior
based on race, gender, sexuality, ethnicity, religion, dis/ability, class, language,
size/weight and physical appearance,
BUT there is little evidence that most schools have moved beyond the
implementation of the regulatory/disciplinary

procedures.

There is often no one in the school who is qualified or empowered to undertake the
“diversity training” which is required to address the root systems of bullying rather than
deal with the visible, negative behavior (Payne & Smith, 2015).

WHAT IS CLASSROOM DOJO
Happier Classrooms
The simple way to build an amazing
classroom community
Class Dojo
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WHAT IS ANTI-BIAS EDUCATION

I DON’T NOTICE
(COLORBLINDNESS/INVISIBILITY)

I DO OR SAY NOTHING (INACTION
OR SILENCING)

I NOTICE SOMETHING (NON -SPECIFIC
NOTICING)

I AM ONLY ABLE TO DO AND/OR
RECOMMEND A VAGUE RESPONSE
(GENERIC RESPONSIVENESS)

I NOTICE AND CAN NAME AND
I CAN NAME AND RAISE AWARENESS
CONTEXTUALIZE WHAT I’VE SEEN (ANTI- ABOUT SPECIFIC FORMS OF
BIAS EDUCATION)
OPPRESSION. I HAVE AND CAN
TEACH SPECIFIC STRATEGIES FOR
CHALLENGING OPPRESSION (ACTIVE
ALLY BEHAVIOR)

RESPONSE

RACE

DIS/ABILITY

Invisibility

Failure to be culturally
responsive; failure to
notice and name racism
and oppression

Failure to make
appropriate
modifications and
accommodations;
failure to notice and
name ableism and
disability oppression
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Hypervisibility Tokenism;
“Disability
perpetuation of spread” --stereotypes
person is
(“Carlos is our eclipsed by
Puerto-Rican disability label;
student”).
perpetuation of
stereotypes
(“Amanda is a
student with
special needs”).

Inappropriate or
Low expectations;
inaccurate
limitations of
assumptions based on experiences; exclusion
identity marker

Appropriate and
Rich, diverse curriculum
accurate recognition of and pedagogy;
identity markers
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Strategies that focus on Models of silencing and
making the
punishment (“Don’t say
“undesirable behavior” that”); goal of
end; stopping/ending homogenization (We’re
discrimination or
all the same”);
prejudice

Focus on educative,
anti-bias responses

Knowledgeable
teachers and students
and development
of skilled allies;
acknowledgement of
diversity as “normal”

CONCLUSIONS:
1. To be effective allies, children and
terachers must have complex and
nuanced understandings of both
individual differences and what
oppressive language and behavior that
targets those differences look like
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3. We must sharpen our own
willingness and skills in identifying and
responding to oppressive behavior if
we are to be effective teachers and
models for young children.

4. Generic responses to ill-treatment or
prejudicial behavior are unlikely to
significantly shift the roots of the
oppressive behavior or establish
positive responses.

5. The goals of anti-bias education must go
beyond stopping inappropriate behavior and
include teaching active upstander responses.
Discourses of “colorblindness” or “invisibility” or
valorizing “not noticing” obscure not only the
difference itself but will make the development
of situation- and content-specific responses very
difficult.
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6. Making the world more socially just
will require that we look critically at all
materials used to teach children and
analyze their utility in an anti-bias
approach

Hubbard: colorblindness makes
it difficult to identify racism and
“allows teachers to conceal
racial issues that are alive and
well within many schools and
classrooms.

Regimes of colorblindness and
invisibility affect not only
children’s abilities to “see”
injustice, but, therefore, their
abilities to become active allies
in responding to prejudice and
discrimination

16

4/3/19

ALLIES
ACTING POWERFULLY IN
THE MOMENT
ADDRESSING STRUCTURAL
INEQUALITIES AND
OPPRESSION FOR THE
LONG HAUL

Why people aren’t good
allies
§ Ignorance
§ Lack of courage
§ No strategies

Stand Up
By
Michael Stern
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