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Creating inclusive classrooms is a challenge
 Faculty at UC redesigned their middle childhood education
program to prepare preservice teachers for dual licensure.
 Redesign required learning complex conceptual frameworks.
Universal Design for Learning (UDL), became a non-negotiable
component of the new program.
 Content-area faculty questioned whether they were prepared to
implement the framework. Thus, the Dual Licensure Implementation
Team (DLIT) was born. Our case study describes the process and
product of the team’s effort to implement UDL with fidelity.

Expert Blind Spot: When content knowledge
eclipses pedagogical content knowledge.
Nathan, M. J., & Petrosino, A. (2003). Expert blind spot among preservice teachers. American
Educational Research Journal, 40(4), 905–928. doi:10.3102/00028312040004905

 The “expert blind spot” hypothesis—the claim that educators with
advanced subject-matter knowledge of a scholarly discipline tend
to use the powerful organizing principles, formalisms, and methods
of analysis that serve as the foundation of that discipline as guiding
principles for their students’ conceptual development and
instruction, rather than being guided by knowledge of the learning
needs and developmental profiles of novices (Koedinger & Nathan,
1997; Nathan, Koedinger, & Alibali, 2001).

Increasing expectations of general educators

 With the demand for inclusion, general educators require increased
knowledge and understanding of inclusive practices (Mackey,
2014).
 Content teachers need skills to collaborate around implementation
of effective practices with intervention specialists and paraprofessionals (Mackey, 2014; Pellegrino, Weiss, & Regan, 2015).

Implemented as Intended

 Using case study methodology to explore how UDL concepts could
improve the structure, goals, and learning outcomes of the content
methods courses they taught the DLIT examined their own practice.
 Case study required participants to be deeply metacognitive as
they described their practice. It allowed participants to reimagine
their teaching processes and identities as content-level experts.

Learning Community and Conflict
 Van Maanen and Barley (1984) described a learning community as
a group from across a school, engaged in common work, with a
shared set of values and orientations towards learning, and who
operate collaboratively within structures that foster
interdependence.
 Achinstein (2002), who analyzed how teachers in learning
communities managed conflicts, found that teachers who
engaged in collaboration generated—and at times thrived on—
conflict.

Double-Loop Learning

In contrast to one’s theory-in-use is one’s espoused
theory, or how actors view their actions and wish others to
view them. Argyris (1993) contended that regardless of
one’s espoused theory, enacting an espoused theory is
nearly impossible unless the actors learned new skills to
uncover their theory-in-use.

Critical Friends

DLIT utilized a critical friends’ protocol (Costa & Kallick, 1993) to explicitly reduce
defensive responses and support engagement consistent with their espoused
values.
Critical friends’ protocol
 individuals volunteer for roles of presenter, facilitator, and timekeeper
 Presenter shares a specific problem or dilemma of practice
 Listeners ask clarifying questions
 Participants discuss, making connections to literature, prior knowledge, and experience
 For first five-minutes, the presenter is silent
 At the end, group debriefs process, but not content, to improve future use of the protocol

Active Implementation Frameworks (AIF)
(Duda & Wilson, 2018)

“How are we guaranteeing that preservice teachers can demonstrate their fluency in UDL
practices?”
 1. Usable Interventions
 2. Implementation Teams
 3. Implementation Drivers
 4. Implementation Stages
 5. Improvement Cycles

Usable Intervention: The Practice Profile

Blase and Fixsen (2013) contended that interventions that are usable and clear enough to
support implementers effectively must have:
 Clear descriptions of the context for the program
 Clear essential functions that define the core components
 Operational definitions of essential functions that detail the behavior and activity
 Practical performance assessments (e.g., fidelity) as it applies to the setting
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Learning Narratives & Cycles (AIF 5)

 Instructor identified a question or problem of practice that they wanted to address
 Pre-conference: instructor presented question to DLIT using critical friends’ protocol
 Lesson was enacted with peer observer who took notes consistent with pre-conference
 Post-conference discussion of findings of lesson/observation, using critical friends’ protocol
 Peer observer wrote-up observation and discussion points
 Instructor developed an implementation learning narrative and shared it with DLIT

REPLICATION: Product Warning!
 Replication at state and university levels must be an inherently reciprocal process, where
mutual growth and vulnerability are enduring characteristics.
 Engagement will quickly reveal unique “case level” situations.
 Teams cannot transplant a process as if the new practice were a tree. Every system is
unique, and the case study approach is a powerful method to plunge into the particulars
of any context.
 Approach problem solving through a user-centered lens, focusing on variation in
performance as a way to see how systems produce outcomes (Bryk, Gomez, Grunow, &
LeMahieu, 2017).

