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HLP Survey Tool from Two Perspectives
• Perspective 1: Importance of High Leverage
Practice for EXPERIENCED TEACHERS: Think
about each practice through the eyes of an
experience teacher. Read each practice and
determine its importance using a six-point
Likert Scale
• Perspective 2: Importance of High Leverage
Practice for NOVICE TEACHERS: Think about
each practice through the eyes of a novice
teacher (e.g., teacher candidate, a person
learning how to become a teacher). Read each
practice and determine its importance using a
six-point Likert Scale
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The rating scale: Who would deny that collaboration with professionals to increase student
success is not a high priority for experienced and/or novice teachers? No one would. The
potential flaw in a survey like this is that by virtue of an item being listed as a high leverage
practice, it is by definition an important practice. Therefore we are looking for your
assessment of a practice’s “relative importance”.
Another way to think about this: Would you agree that it is unlikely that our candidates could
learn all 22 practices at the mastery level by graduation? The question becomes, if
candidates can only learn, and we only have the time to teach 3-4-5 of these practices at the
mastery level, then which ones would make it on our top priority list as a program?

May 2019 - OH Deans Compact COP

https://ceedar.education.ufl.
edu/high-leverage-practices/
CEEDAR Center Resource: HLP Text Link (free)
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Timeline
Here is a proposed timeline
for the survey:
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CoP Call

Submit Survey

Results

May 24

May 31

June 6-7

Survey Distributed

Survey completed and
submitted via Survey
Monkey

CoP discussion of the survey
results

Survey Results
CoP June 2019
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What is a High Leverage Practice?
• A critical set of practices that are essential to improving student
learning and behavior and can be learned in coursework, deliberately
practiced in field experiences carefully structured by faculty (e.g.,
tutoring small groups of students in identified practices), and
generalized to more loosely structured field experiences.
• HLPs should be those that teacher candidates can learn through
practice and feedback. They would form a “common core of
professional knowledge and skill that can be taught to aspiring
teachers across all types of programs and pathways” (Ball & Forzani,
2011, p. 19).
(McCray, Kamman, & Brownell, 2017)

Special Education HLPs
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What is an Evidence-Based Practice?
• EBPs for special education are instructional strategies backed by
research and professional expertise to support the learning and
behavior of students with disabilities (Cook, Tankersley, & HarjusolaWebb, 2008). EBPs are often content focused and appropriate for
students at different developmental levels.
• For instance, teaching students strategies for summarizing text is a
powerful strategy, but the strategy is best taught in third grade and
beyond.
(McCray, Kamman, & Brownell, 2017)

How are they the same?
How are they different?
• Many states and districts are implementing MTSS to increase the
success of all students. MTSS is a framework for instruction that
focuses on prevention and intervention. All students receive
evidence-based instruction in core (or Tier 1) curriculum and
increasingly specialized instruction (Tier 2) with intensive and
individualized intervention (Tier 3) as needed (see Figure 1).
• HLPs and EBPs are ideal complementary practices for implementing MTSS.

• HLPs can be used to teach EBPs in specific content areas. HLPs
provide precision and focus to teaching and the expectations for
teachers.

Tier 2: Supplementary
HLP = Bold, EBP = Italicized

• Ms. Lexicon has identified a group of students who need targeted
supplemental instruction. Ms. L uses flexible grouping to model
thinking about a vivid vocabulary word. First, Ms. L and the group
chorally read a portion of the text. Then, Ms. L focuses the students
on one word: “blurting.” She allows for active student engagement
by pausing and asking students what they think it means when a
word is blurted out. As students provide answers, Ms. L provides
positive feedback. After students tell what blurting means, Ms. L
states explicitly that if the author used the word “said” instead of
“blurting,” the reader could not visualize the interruption. She then
tasks the group to practice locating vivid vocabulary by independently
reading the remainder of the text and identifying vivid vocabulary,
just as they did as a group.

Demographics
Position
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Level of Experience

Demographics
Primary Area Expertise
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University Setting

Compare and Contrast
Experienced Teachers

Novice Teacher

1.
2.
3.
4.
5.
6.

1.
2.
3.
4.
5.
6.

HLP #6 (76.47) assess
HLP #8 (76.47) soc/emo
HLP #4 (70.59) assess
HLP #22 (64.71) instruct
HLP #14 (52.94) instruct
HLP #18 (52.25) instruct
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HLP #6 (76.47)
HLP #8 (76.47)
HLP #4 (70.59)
HLP #22 (64.71)
HLP #14 (52.94)
HLP #18 (52.25)

Special Education HLPs
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Considerations for Selecting HLP for EPPs
1.Is skillfully using these HLPs fundamental to
effective teaching?
2.Which practices have the most impact on student
outcomes?
3.How many practices can reasonably be taught well
during the program?
4.Can we (as a faculty) teach candidates to use each
practice to a level of proficiency during their
preparation program?
5.Which practices are we most well prepared to teach
candidates to use?
6.Are rich resources available to support candidate
learning regarding the practice?
7.Are opportunities to learn to use the practice
available outside of field-based classrooms (e.g.,
microteaching, case-based instruction, virtual
simulations).

• 8.Are opportunities to learn the practice
available inside field-based classrooms (i.e. can
mentor teachers model the practice and coach
candidates, can candidates use the practice
independently in the classroom, are courses
well-aligned (intimately connected) with field
experiences. Is it feasible to use video analysis,
tutoring, lesson study, coaching)?
• 9.How well do the selected HLPs preserve the
complexity and integrity of teaching? Do they
support using critical complex practices such as
intensive instruction for small, homogeneous
groups of students intended to accelerate
learning? Another example—the use of selected
EBPs.
• 10.Which practices fit together well? For
example, HLPs 11, 12, 13 (ID goals--plan
instruction--adapt curriculum). Or HLPs 20
(Intensive Instruction), 16 (explicit instruction),
15 (scaffolding), 18 (engagement), 22
(feedback), and 6 (formative assessment).
Collaboration HLPs intertwined.

Considerations…
• 11. Do the selected HLPs embody a broader
theory regarding the relationship between
teaching and learning than individual
practices (i.e., the whole is more than the
sum of its parts). microteaching, case-based
instruction, virtual simulations).
• 8. Are opportunities to learn the practice
available inside field-based classrooms (i.e.
can mentor teachers model the practice and
coach candidates, can candidates use the
practice independently in the classroom, are
courses well-aligned (intimately connected)
with field experiences. Is it feasible to use
video analysis, tutoring, lesson study,
coaching)?
James McLeskey ©2019

• 9. How well do the selected HLPs preserve the
complexity and integrity of teaching? Do they
support using critical complex practices such as
intensive instruction for small, homogeneous
groups of students intended to accelerate
learning? Another example—the use of selected
EBPs.
• 10. Which practices fit together well? For
example, HLPs 11, 12, 13 (ID goals--plan
instruction--adapt curriculum). Or HLPs 20
(Intensive Instruction), 16 (explicit instruction),
15 (scaffolding), 18 (engagement), 22
(feedback), and 6 (formative assessment).
Collaboration HLPs intertwined.
• 11. Do the selected HLPs embody a broader
theory regarding the relationship between
teaching and learning than individual practices
(i.e., the whole is more than the sum of its
parts).

SMALL GROUP BREAKOUTS
Self-Select an HLP group

Chart/Draw Your Responses

1.
2.
3.
4.
5.
6.

• What big outcomes do we want?
• What are the course and/or program
implications for teaching specific
HLPs/EBPs?
• What are the implementation
strategies at course and program
levels that we need to consider?
• Describe the role of coaching as we
implement High Leverage Practices.

HLP #6 (76.47) assess
HLP #8 (76.47) soc/emo
HLP #4 (70.59) assess
HLP #22 (64.71) instruct
HLP #14 (52.94) instruct
HLP #18 (52.25) instruct
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Exit Slip: CoP End of Year Report
• On the sheet of paper
provided please record
some outcomes related
to the spheres of
influence that you can
point to from this past
year.
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This past year’s Artifacts and Impacts
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Report from Small groups
• #14 Metacognitive strategies: understand
both cognitive and metacognitive – teach
them specifically – misunderstandings
acknowledged. Teach how to reflect. Explicit
and direct instruction – providing a context
for a particular context, particular cases to
help generalize.

• #8 Providing positive feedback (Social
Emotional): The student is READY to use their
learning brain. Building transitions within the
learning environment – “get it off your chest.”
Protocols that allow you to interact and check
in with students. How do you do that in large
classes?

• #16 Explicit Instruction: big idea – have a rich
understanding of what it is and how to do it.
Implies that faculty need a shared vision, as
well as our cooperating teaching and
supervisors. Help to see the beauty of this
process – how we model this, then name it
(metacognitive strategies). Coaching becomes
the job of us all.

• #4 Multiple sources of info to understand the
student: Whole child approach, importance
of building relationships at family level. Focus
on what students can do (asset focus). Skills
include broad assessment methods, case
studies, interviewing other stakeholders.
Focus on child not the test scores, not the
“red, green” – on strengths and needs
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Reports
• #6 Use student assessment data to make
adjustments: Stiggins = purpose (why) clear
goals (what) Sounds design (how/do) Analyze
the data (Using data). Effectively
communicate (so what?). Closing the gap.
Make it visual (chart and graph). Cyclical:
Plan-Do-Study-Act.
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“If we can name it, we can
coach it, we can sustain it!”

Thank you!
See you in September!

